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The Effect of Implicit Instruction on the Acquisition

of the Modal Particle Ba

Wang, Minfeng'; Yao, Yuying

(1. Associate Professor, International College of Chinese Studies, Fujian Normal University)

Abstract: The modal particle ‘ba’ is a multi-functional grammatical structure with
complex meanings; the difficulty of its internal functional types varies greatly. The modal
particle ‘ba’ is frequently taught in second-language teaching using implicit teaching,
which omits the explanation of metalinguistic principles. Based on this circumstance, we
conducted a trace experiment on four native English speakers using a large number of
implicit input teaching without elaborating on meta-linguistic principles, adhering to the
six features of implicit instruction identified by Housen & Pierrard (2005). The
experiment is divided into two parts: situation-oriented thematic interview implicit
teaching input and scene reproduction natural dialogue test. The findings reveal that: (1).
Situation-oriented implicit teaching is successful for the acquisition of the modal particle
‘ba’ with complex meaning, and the learners' application capacity of ‘ba’ has improved
nonlinearly. (2). The effect of implicit teaching is different for native English speakers
with varying Chinese language proficiency, In addition, the influence of implicit teaching
on each functional item of modal particle ‘ba’ is also diverse.

Keywords: Implicit teaching; Modal particle; ‘Ba’; Acquisition effect
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